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Task 1: Planning Commentary
TASK 1: PLANNING COMMENTARY
Respond to the prompts below (no more than 9 single-spaced pages, including prompts) by typing your responses within the brackets. Do not delete or alter the prompts. Pages exceeding the maximum will not be scored.
1.	Central Focus
a.	Describe the central focus and purpose of the content you will teach in the learning segment.
[Students will be introduced to the game of Ultimate Frisbee and how to play following all rules and regulations of the game of frisbee. Students will progress through this unit learning offensive and defensive strategies leading up to round robin tournament game play.

  ]
b.	Given the central focus, describe how the standards and learning objectives within your learning segment address the development of student competencies in the psychomotor domain and at least one other learning domain (cognitive and/or affective) related to
movement patterns,
performance concepts, and/or
health-enhancing physical fitness. 
[This Ultimate Frisbee unit addresses many student competencies. Agility and change of direction are a major key in the progression of this unit for performance concepts such as creating open space as an offensive receiver or pivoting as a thrower. Additionally, it is just as important to try to eliminate that open space while on the defensive side of the disc. Ultimate Frisbee’s constant moving and stopping provides an excellent way for these students to engage in health-enhancing physical fitness.]
c.	Explain how your plans build on each other and include tasks that develop the student competencies described above while making connections between the psychomotor domain and at least one other learning domain (cognitive and/or affective).
[ These lesson plans build on each other in a developmentally appropriate way due to its premeditated style of progression. Ultimate Frisbee was an activity that the students were largely unfamiliar with entering NFA. Each lesson of this unit adds another layer to the game and brings the students along incorporating that next step on top of the prior lesson’s focus.]
d.	Explain how you will structure the learning environment to be both emotionally and physically safe. 
[I put extra effort into establishing both an emotionally and physically safe environment. This unit was done exclusively outside while on the turf football field. This allowed students to get ample and open space to work with without fear of running into anyone or any object. Strict boundaries were designated by cones. Emotionally, I intentionally allowed students to choose their own partners or groups with the notion of choosing somebody who was of equal skill level or passion for Ultimate Frisbee activities.]
2.	Knowledge of Students to Inform Teaching
For each of the prompts below (2a–b), describe what you know about your students with respect to the central focus of the learning segment. 
Consider the variety of learners in your class who may require different strategies/support (e.g., students with IEPs or 504 plans, English language learners, students with higher/lower proficiency levels, underperforming students or those with gaps in content knowledge, or students needing greater support or challenge).
a.	Prior academic learning and prerequisite skills related to the central focus—Cite evidence of what students know, what they can do, and what they are still learning to do. 
[Many students within my focus class were athletes on teams for the school. This included lacrosse, baseball, softball, and track. These sports all have transferable skills to the ultimate frisbee unit. There were even more students who were out of season athletes for fall sports such as football and soccer, which possess the most similar skillsets. Most students were familiar with the concepts of creating open space, and just needed work on learning what to do involving the actual frisbee disc.]
b.	Personal, cultural, and community assets related to the central focus—What do you know about your students’ everyday experiences, cultural and language backgrounds and practices, and interests?
[ Culturally, the students do not have much relation to the game of Ultimate Frisbee. This was evident when the unit was introduced to the class. However, with most students being athletes I knew it would be an easy transition to get them into the modified games as many concepts of Ultimate Frisbee are evident in the sports the students engage in.]
3.	Supporting Students’ Physical Education Learning
Respond to prompts 3a–c below. To support your justifications, refer to the instructional materials and lesson plans you have included as part of Planning Task 1. In addition, use principles from research and/or theory to support your justifications.
a.	Justify how your understanding of your students’ prior academic learning and personal, cultural, and community assets (from prompts 2a–b above) guided your choice or adaptation of learning tasks and materials/equipment. Be explicit about the connections between the learning tasks and students’ prior academic learning, their assets, and research/theory.
[My understanding of the students’ prior academic learning and personal knowledge and culture led me to believe that this activity would be a golden opportunity to expose them to a new activity that I believed they all would love. This class had gone through a similar experience with the game of Nitro ball, having never played it to always wanting to play it. Using this knowledge I deemed Ultimate Frisbee as a perfect new candidate to plan for these students.]
b.	Describe and justify why your instructional strategies and planned supports are appropriate for the whole class, individuals, and/or groups of students with specific learning needs.
[My instructional strategies and planned supports were focused strongly on differentiated learning for the students who were not the athletes in the class. Even if most were, it does not account for everybody. This included posting visual supports and helpful videos on Google Classroom to give access to any student that desired any extra resources. I would also plan for modifications for these students to have their activities be slightly easier to increase their chances of success in any given task.]
c.	Describe common student errors or misunderstandings within your central focus and how you will address them.
Consider the variety of learners in your class who may require different strategies/support (e.g., students with IEPs or 504 plans, English language learners, students with higher/lower proficiency levels, underperforming students or those with gaps in content knowledge, or students needing greater support or challenge).
[I believe it will be very common for students to struggle with the beginning stage of backhand and forehand grip of the frisbee. There are a handful of students in this class that have IEP/504 that could become a factor when progressing through this unit. I will address any of these listed possibilities however is necessary given the moment. I believe that most of the time giving the student a one on one corrective feedback moment and visual demonstration can go a long way in getting the student back on the right track.]
4.	Supporting Physical Education Development Through Language
As you respond to prompts 4a–d, consider the range of students’ language assets and needs—what do students already know, what are they struggling with, and/or what is new to them? 
a.	Language Function. Using information about your students’ language assets and needs, identify one language function essential for student learning within your central focus. Listed below are some sample language functions. You may choose one of these or another more appropriate to your learning segment.
	Analyze
	Compare
	Evaluate
	Sequence 
	Signal 
	Summarize


[ I think Analyzing strategies and other teammates is a massive part of what I am trying to get across to the students within this unit. One of the biggest goals of this unit is to have these students is decide within gameplay how they can best help their teammate in that given moment by getting open or deciding who to throw the frisbee to. There is constant analyzation in a sport constructed in the way that this one is. This also goes together with evaluating the outcome of the students in game decisions.]
b.	Identify a key learning task from your plans that provides students with opportunities to practice using the language function identified above. Identify the lesson in which the learning task occurs. (Give lesson day/number.) 
[ In Lesson 2 of this unit, it is completely focused on offensive/defensive strategies within the game of Ultimate Frisbee. There is a box activity given where students play 3v3 in a small size box designated by cones. On the offense, one person starts as a thrower, while the other two must get open. Each student has a corresponding defender. This activity provides a great opportunity for working on change of direction and how they can accomplish this feat both offensively and defensively.]
c.	Additional Language Demands. Given the language function and learning task identified above, describe the following associated language demands (written or oral) students need to understand and/or use to successfully participate in the learning task: 
Vocabulary
Plus at least one of the following:
Syntax 
Discourse
[ The vocabulary you will hear in these lessons should all center around what cues are demonstrated by the teacher during instruction of the lessons. This can also be seed as discourse between two students that are communicating to each other trying to maximize success. An example of this could be one student with the frisbee pivoting trying to find the best arm slot, telling another student to cut to try to breakaway from the nearest defender.]
d.	Language Supports. Refer to your lesson plans and instructional materials as needed in your response to the prompt below.
Identify and describe the planned instructional supports (during and/or prior to the learning task) to help students understand, develop, and use the identified language demands (function, vocabulary, syntax, or discourse).
[ The visual supports that the students will have access to via Google Classroom are related to this context. An example of this could be a picture of various ways a student can catch the frisbee while playing, and shows a visual of gator chomping the disc as well as using crab claws to catch the disc both one-handed and two-handed. This could then translate into our lessons for those students who may be having a harder time keeping up with other higher proficiency students.]
5.	Monitoring Student Learning 
In response to the prompts below, refer to the assessments you will submit as part of the materials for Planning Task 1.
a.	Describe how the assessments throughout the learning segment will provide direct evidence of students’ development of competencies in the psychomotor domain and at least one other learning domain (cognitive and/or affective).
[ A big focus for the assessments that will take place in this unit surround demonstrating the cues of backhand and forehand grip with the frisbee as. Psychomotor assessment, with rules and regulations an additional cognitive emphasis. Both of these topics will be incorporated and students will know that this will be expected of them to know and show all information. ]
b.	Explain how the design or adaptation of your planned assessments allows students with specific needs to demonstrate their learning.
Consider the variety of learners in your class who may require different strategies/support (e.g., students with IEPs or 504 plans, English language learners, students with higher/lower proficiency levels, underperforming students or those with gaps in content knowledge, or students needing greater support or challenge).
[ Students with specific needs or differentiated learning will have the ability to show me their skill development in other ways outside of the traditional last lesson assessment day. An example of this compromise would be engaging in this assessment during a different time where it will just be the student taking the assessment with only the assessor in the room to pass or fail this student.]
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